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	Introduction Lesson

	Unit: The Arrival 
                                           Duration: 50 Minutes 
	Cycle: 3, Year 2
Topic: Introduction

	Learning Objectives
	· Students will have knowledge on the book

· Students will develop their own opinions about situations and meanings in the book

· Have a better understanding of the meaning and use of literacy

	COMPETENCIES

	· Cross-Curricular


	COMPETENCY 1:  To use information 

COMPETENCY 4: To use creativity 

COMPETENCY 7: To construct his/her identity 

COMPETENCY 8: To cooperate with others 

COMPETENCY 9: To communicate appropriately 

	· Subject Areas


	COMPETENCY 1: To read and listen to literate, popular and information-based texts 

COMPETENCY 3: To represent his/her literacy in different media 

COMPETENCY 4: To use language to communicate and learn

	· Essential Knowledges


	Beginning to identify the view of the world presented in a text through 

Describing and explaining how he/she reads 

The familiar images, signs, symbols and logos in his/her environment 

	Materials


	A large variety of literary pieces (also brought in by students but would be good to have some examples)

	OUTLINE

	TIME
	ACTIVITY

	Introduction:
(5-10 minutes)
	**Prior to this lesson ask the students to bring in a book or image that speaks to them**

With their documents in hand, ask students what literacy consists of; have a discussion about the various types of literacy, their possible uses and how they could be deemed effective or impact their targeted audience. 

	Focus:
(15 minutes)


	In groups of four or five, have students look through the book The Arrival and discuss the possible meaning behind the images. Even if there are ample copies of the book so that each student may have their own, it is important for this part to be done in groups. Many students will have a wide variety of opinions on the matter and they should hear and understand other perspectives on the novel.

	Closing: 

(25-30 minutes)
	By means of a classroom discussion, dissect the book with the students. Ask them prompting questions such as: 

-What images spoke to you/why?
-What occurred in these pages that contributed to the story?
-What do you think this book is about?
-Why do you think there are no words found in the book, is this effective in portraying the message the author was attempting to construct?
- What are the advantages/disadvantages of using such an approach to create a story?


	REFLECTION ON LESSON

	Evaluation


	Encourage the students to think about the real meaning of the story. Have them think and reflect on the impact that the lack of words causes, does it make the reader think more//concentrate on the images. Have them understand that this was done intentionally and be sure that when each of the students shares their take on the story that the rest of the class is attentive; it will be very interesting to see how students of the same age and class will have such drastic ideas on the nature of the story. 

	Notes about lesson


	This is the section where the teacher should be writing notes throughout the lesson, observations of themselves, the students, and behaviors that arise. The teacher should be making note if something is working well with the students and if they understand what is going on, or the teacher should make note when something is not going well (what is the trigger, or is the teacher not explaining something well enough?). 



	Personal History

Shlomo Elkelassi

	Unit: The Arrival
                                           Duration: 50 minutes
	Cycle: 3, Year 2
Topic: Memoir/Personal history

	Learning Objectives
	· To be able to situate oneself in time and place and gain an understanding of the history of one’s origin

	COMPETENCIES

	· Cross-Curricular


	1: To use information

3: To exercise critical judgment

4: To use creativity

7: To construct his/her identity

9: To communicate appropriately

	· Subject Areas


	· English language arts

· Geography, history and citizenship education

	· Essential Knowledges


	ELA: Competencies: 2, 4, 

Writing system: Understanding language. 

-Self-selection of own topics, structures and features, based on purpose and audience
-Writing to a familiar audience (peers, family, trusted adults) in order to express meaning(s):

Writing process.

-Writing for specific purposes and in different contexts

Language to Communicate.

-Sharing of information with peers and teacher

-Examining of alternative points of view and providing reasons for choosing one over the other

Linguistic structures and features.

-Experimenting with appropriate language registers to achieve a desired purpose:

	Materials


	· Writing journal

· The Arrival, by Shaun Tan (2006)

	OUTLINE

	TIME
	ACTIVITY

	Introduction

(10 minutes)
	Lead-in question: Where do you think the father in the story is originally from and why do you think he emigrated to a different part of the world?

This lead-in question will be followed by a class discussion of the answer possibilities as well as students’ arguments as to the reasons for emigration and immigration. Teacher will guide the students to ensure they remain on topic and do not stray too far off course, but the focus of this introductory discussing will be for a free flow of ideas and valuable sharing of opinions regarding the subject. 

	Focus

(25 minutes)


	The children will invariably begin relating the novel to their own family history and once this happens the teacher is instructed to steer the conversation over to the students’ personal history. The teacher will instruct the students to open to a fresh page of their writing journals and create a family tree going back no more than three generations and spreading out to only aunts and uncles, not cousins. Some children will know more than others with regards to their personal histories and some children will have unique situations such as adoptions or family estrangement. The teacher will deal with these situations on an individual basis. This is the reason for the lesson to take place near the end of the school year, so that the teacher has gained a solid relationship with the students and knows them fairly intimately in order to be able to foresee any potential difficulties. The information to be place under each name will be the person’s country of origin as well as their current location. If deceased, the last known living location of the person will suffice. 

After this initial activity, the students will be required to choose one family member (or a group if the reasons are all the same) who has not lived in one country for the duration of their life thus far and explain in a short journal entry why they believe the person left. If there is no emigration or immigration history that the children know about, they will have the option to write about why they believe the father in The Arrival may have left his family behind in order to move to another location. 

	Closing 

(15 minutes)
	For the conclusion of this lesson, the children will have the opportunity to share their journal entries with a partner sitting nearby. The children will pair off while the teacher circulates the room and listens in on some of the stories. After this short exercise, the teacher will share his or her own journal entry regarding immigration in his or her family. 

	Extension: (Any remaining time)
	Ask the children if they found any similarities between the father in the book and that of the person they opted to write about in their journal. What are they? Are the similarities mostly from the country of origin or from the father’s new country?

	Extension of lesson for an integrated LES:
	The students will be required to create a family tree and answer the same questions posed in the lesson for every family member. The requirements, however, will not be that the children infer as to the reasons, but actually interview an elder member of the family, or each person on the tree separately, in order to gauge an accurate description of the reasons for the immigration. The interview should ideally be transcribed via a voice recorder borrowed from the school. In the case where an interview is not possible for the children, they will be required to create an imaginary family and explain where they come from and where they are going. 

This project requires some outside research regarding the places and the time of the events. For instance, if a family member left Poland for America in the late 1930’s then the personal reasons of the family member should be complemented by the events in Poland that had some global implications. This is not always possible, but nevertheless, some research either online or through encyclopedias at the library must accompany each region of the globe that is discussed in the family history narrative. 

The final creation will consist of a bristle board of the family tree accompanied by pictures, either personal or generic, with regard to the places. The students will attach one of the family member’s stories on the board, typed and edited, near the person’s name or photo. 

	REFLECTION ON LESSON

	Evaluation


	This is the area where the teacher rates themselves on how well they explained the lesson and how well they think the lesson itself went. This is also the section where the teacher rates/evaluates how well he or she thinks the students were engaged/understood/followed directions.
How did the students produce their group work? Did they work well with others?

	Notes about lesson


	This is the section where the teacher should be writing notes throughout the lesson, observations of themselves, the students, and behaviors that arise. The teacher should be making note if something is working well with the students and if they understand what is going on, or the teacher should make note when something is not going well (what is the trigger, or is the teacher not explaining something well enough?). 


	Diversity and Languages

Veronica Pascarella

	Unit: The Arrival
                                           Duration: 2 lessons (each 50 minutes)
	Cycle: 3, Year 2

Topic: Understanding how languages work

	Learning Objectives
	· Understand the organization of a dictionary/thesaurus 

· Understand the concept/reason for a translation dictionary

· Students will be able to understand obstacles confronted by the main character of the book

· Have a proper knowledge for language and its composition 

· Students will be able to grasp key concepts of the book 

	COMPETENCIES

	· Cross-Curricular


	Intellectual:

COMPETENCY 1: To use information 

COMPETENCY 4: To use critical judgment 

	· Subject Areas


	English Language Arts: 

COMPETENCY 2: To write self expressive and information-based texts

COMPETENCY 3: To represent his/her literacy in a different Media

COMPETENCY 4: To use language to communicate and learn 

Visual Arts:

COMPETENCY 1: To produce individual works in the visual works 

COMPETENCY 2: To produce media works in the visual arts 

COMPETENCY 3: To appreciate works of art, traditional artistic objects, media images, personal productions and those of classmates

	· Essential Knowledges


	Language to communicate

 Linguistic structures and features

The familiar images, signs, symbols and logos in her/his environment

Make meaning of a media text by: 

· Brainstorming

· Drawing on prior knowledge 

· Returning to text

	Materials


	Dictionaries, thesaurus, translation dictionaries, white/construction paper, marker, ink and brushes, any additional materials the students would like to add to make their dictionaries personal and complete, the book The Arrival by Shaun Tan (2006). 


	OUTLINE

 Lesson 1

	TIME
	ACTIVITY

	Introduction

(20 Minutes)
	Dictionary Game! (Found on WHAT page of the student booklet). This activity serves the purpose of having the students understand how the dictionary is organized, which they will need to touch back on when doing their own dictionary later on. What order the words are placed, what is included/excluded in the definition and any other things student might point out. The activity will require the students to look in the dictionary and find the words listed in the column found on the left; then, they would write the page number and range of words it is located between in their dictionary in the columns on the right. 

	Focus

(20 minutes)


	Have the students look at the first page for this section in their student guides (Word Wall). Discuss with the students the various ways there are of representing the same word – if they saw another representation without the English would they know what the word was. Imagine living in a place with just the translation and no English and how difficult it would be to read even the most essential words such as bathroom or taxi. Have some of the students attempt to read the alternate words and see if they may identify familiar sounds or meaning in this. Discuss language, the origin, meaning use. What would happen if we did not have language, or a universal language?

	Closing 

(10 minutes)
	Using the students new knowledge of the organization of the dictionary, as well as their understanding of new languages, instruct the students to come up with their own dictionary using their own language – with either symbols or re-organized letters, that will serve as a translation dictionary for their language. The dictionary should include a minimum 5 words and 5 numbers, as well as a symbol for yes and no. Encourage the students to use pictures and drawings (or any materials they feel necessary), to think about the most essential words, and to use proper organization in their dictionary! This is the rough draft and will be given as homework but should be thoroughly explained in class – When they are to expand on this activity later on, they will build on this dictionary, using 10-15 words, and number 1-9. This is just to get them starting in thinking about their dictionary and understanding the difficulties behind understanding new languages. 


	OUTLINE

LESSON 2

	TIME
	ACTIVITY

	Introduction

(5 Minutes)
	Open this lesson with the student’s discussion their ideas thus far. What challenges have they been faced with so far, what have they enjoyed?  This is useful for the students having difficulties being creative, and for you to see if they are on track and understand the activity. 

	Focus

(20 Minutes)


	Give the student’s time to do their good copies, re-copying their rough or building on their good if they have done It for homework. Remind them to look at organization, clarity and what words they have chosen.

	Closing 

(15 Minutes)
	Have the students walk around and have their peers look at their dictionaries. Have them attempt to figure out the new languages without looking at the English part. Would they have understood what they have seen or read without the translation at the bottom? Would they be able to get around with just the new language present? This way the students will understand the difficulty of living in a new place, with a new language – spoken and written. 

	Discussion

(10 Minutes)
	End this activity with a discussion reflecting on it. Have the students discuss what they have learned, and what they have understood from it. Is there anything they have notice in doing this. Has this activity helped the students to understand the aim and story of the book? – Touch back to the word wall lesson and ask the students similar questions to see how their opinion has altered throughout. 


	REFLECTION ON LESSON

	Evaluation


	This is the area where the teacher rates themselves on how well they explained the lesson and how well they think the lesson itself went. This is also the section where the teacher rates/evaluates how well he or she thinks the students were engaged/understood/followed directions.
How did the students produce their group work? Did they work well with others?

	Notes about lesson


	This is the section where the teacher should be writing notes throughout the lesson, observations of themselves, the students, and behaviors that arise. The teacher should be making note if something is working well with the students and if they understand what is going on, or the teacher should make note when something is not going well (what is the trigger, or is the teacher not explaining something well enough?). 


	EXTRA! EXTRA!

READ ALL ABOUT THE ARRIVAL!!

	Unit: The Arrival
                                           Duration: 50 minutes
	Cycle: 3, Year 2
Topic: Media

	Learning Objectives
	· Students will differentiate subjective and objective writing.

· Students will differentiate facts from opinions.

· Students will indicate how tone is created with adjectives and recognize that is avoided in objective writing.

· Students will produce media.

· Students will manipulate words to create objective news media.

· Students will extend their appreciation of written news media by exploring newspapers.

· Students will contribute to group work and value the contribution of each group member.

	COMPETENCIES

	· Cross-Curricular


	COMPETENCY 1 • TO USE INFORMATION

COMPETENCY 3 • TO EXERCISE CRITICAL JUDGMENT

COMPETENCY 4 • TO USE CREATIVITY

COMPETENCY 5 • TO ADOPT EFFECTIVE WORK METHODS

COMPETENCY 6 • TO USE INFORMATION AND COMMUNICATIONS TECHNOLOGIES (ICT)

COMPETENCY 8 • TO COOPERATE WITH OTHERS

COMPETENCY 9 • TO COMMUNICATE APPROPRIATELY

	· Subject Areas


	ELA Competencies

COMPETENCY 1 • TO READ AND LISTEN TO LITERARY, POPULAR AND INFORMATION-BASED TEXTS

COMPETENCY 2 • TO WRITE SELF-EXPRESSIVE, NARRATIVE AND INFORMATION-BASED TEXTS

COMPETENCY 3 • TO REPRESENT HER/HIS LITERACY IN DIFFERENT MEDIA

COMPETENCY 4 • TO USE LANGUAGE TO COMMUNICATE AND LEARN

	· Essential Knowledges


	LANGUAGE TO COMMUNICATE

TALK FOR LEARNING AND THINKING

LINGUISTIC STRUCTURES AND FEATURES

COLLABORATIVE GROUP ACTIVITIES

SELF EVALUATION

	Materials


	· Newspaper: one poorly written newspaper such as Weekly World News and enough real newspapers for each pair of 2 to have one. If they could all be the same day, that would be ideal for comparison, if they are not the same day that is also alright (Newspapers are often given away for free in the afternoon at many metro stations).

· Student booklet

· Pencils, papers and ideas!

· Computers and printer

· A scanner would be helpful, but not obligatory (not having one will limit choice of illustrations to those found online).

	Professional

Development

Goals


	1. To act as a professional inheritor, critic and interpreter of knowledge or culture when teaching students.

2. To communicate clearly in the language of instruction, both orally and in writing, using correct grammar, in various contexts related to teaching. 

3. To develop appropriate teaching/learning situations.

4. To pilot teaching/learning situations.

5. To evaluate student progress in learning the subject content and mastering the related competencies.

6. To plan, organize and supervise a class in such a way as to promote students’ learning and social development.

8. To integrate information and communications technologies (ICT) in the preparation and delivery of teaching/learning activities for instructional management and professional development purposes.

12. To demonstrate ethical and responsible professional behavior in the performance of his or her duties.

	OUTLINE

	TIME
	ACTIVITY

	Engage

(Time)
	As students arrive, sit at desk reading a trash newspaper, such as The Weekly World News or anything else with less than realistic news. 

Give students a few minutes to be seated, and wonder what you are doing.

After a few minutes, look up over the newspaper.

Say something along the lines of:

Oh my, have you heard the news? I simply can’t believe it!

The look at the newspaper again.

Likely, students will react with questions. Let them ask and wonder what you are talking about.

Choose a short story such as Snakes on a Plane from March 27th, 2011. Articles are available online if a print version of the paper is not available, but do hide it in a newspaper so it looks like the story is from a newspaper.

Read the story to them out loud.

	Focus

(Time)


	Allow them to react.

Ask:

Is this real?

What makes you think that it is real? What makes you think that it is fake?

Discuss the tone of the article:


How does this article make you feel? Is it serious? Humorous? 

Read the article again, and have students stop you when they hear an adjective.

Write all of the adjectives on the board. 

Why aren’t there more adjectives? 

What do adjectives do?

 Why aren’t they often used in newspapers? 

What do they say when they are used? 

If we replace the adjectives with opposite words, what happens to the tone?

Students should notice that there are not many adjectives used in newsprint because adjectives make writing more subjective. Newspapers are supposed to be objective. If these words are new, write them and their definitions on the board. 

Point out that newspapers have sections. The main sections are: World news, local news, business, sports, arts & life, and weather. Write these on the board. The few adjectives used are often in the weather section and in the sports section—the students will now find this out on their own. 

Where do you think that you will find the most adjectives? Why? 

In pairs, have students look through newspapers on an adjective quest, and notice how these words are used to create a tone while trying to remain objective. They should document every adjective they find, write about the tone of the article, and note which section they found the adjective in. 

Have a think-pair-share between groups where students can talk about what they have noticed. 

Have volunteers talk about what they have found for the class.

Debrief the activity, and extend:

What do you think makes an objective article? (no adjectives)

What does an objective article include? (facts)

Why does the article from the Weekly World News seem like fact? Is it?
In groups of 5, students will now write an article based on The Arrival. They will be guided through these steps in their student booklet.

· They will choose an illustration or a series of illustrations. 

· They will write a list of facts to go with these pages. 

· The can chose one or two adjectives to use.

· They will receive a copy of an important illustration they have chosen, and type up an article as a group. 

· They should format it to look like a real newspaper article—give them some time to play with this, or simply have them make sure the illustration is embedded in the text.

· They should discuss whether the wording they chose is objective or subjective.

	Closing 

(Time)
	Each group should choose a volunteer to read their article (or split the task if everyone wants to read). 

Discuss with students what made these articles seem like real news, and what gave away that it wasn’t real news. Relate this to the Weekly World News.
They should fill in the section in their student booklet about the pros and cons of this style of writing to tell the story of The Arrival. 


	REFLECTION ON LESSON

	Rationale


	This is the area where the teacher rates themselves on how well they explained the lesson and how well they think the lesson itself went. This is also the section where the teacher rates/evaluates how well he or she thinks the students were engaged/understood/followed directions. 
How did the students produce their group work? Did they work well with others?

	Notes about lesson


	This is the section where the teacher should be writing notes throughout the lesson, observations of themselves, the students, and behaviors that arise. The teacher should be making note if something is working well with the students and if they understand what is going on, or the teacher should make note when something is not going well (what is the trigger, or is the teacher not explaining something well enough?).


	Screenplays…Ready, Set, Action!

	Unit: The Arrival
                                           Duration: 50 minutes 
	Cycle: 3, Year 2

Topic: Screenplay

	Learning Objectives
	· To be able to understand the process and technique behind writing a screenplay or dialogue.

	COMPETENCIES

	Cross-Curricular
	4- To use creativity

5- To adopt effective work methods

	Subject Areas

(ELA)
	1- To read and listen to literary, popular and information-based texts

2- To write self-expressive, narrative and information based-texts

4- To use language to communicate and learn

	Essential Knowledges
	· Language to communicate

· Linguistic structures and features

· Collaborative group activities

	Materials
	· Student booklet

· The Arrival, Shaun Tan (2006)

	OUTLINE

	TIME
	ACTIVITY

	Introduction

(10-15 minutes)
	The teacher should begin the lesson by asking the students what they think a screenplay is. After receiving a few answers, the teacher can go on to explain that a screenplay is a script, which is a written text used to perform a skit or play, but for a film or TV.

The teacher may then proceed to distribute a variety of handouts that demonstrate what a screenplay or script looks like. Together as a class, the teacher should ask the student to describe what they notice about the text (i.e. the format, the use of dialogue to tell the story, the small descriptions that set the scene, etc). The students should be encouraged to take notes directly on the handouts, to outline and become familiar with the format. 

Once students are familiar with the format, the teacher should ask for a few volunteers who would wish to come up and “perform” a section of one of the scripts. In order to gear the students attention to details, the rest of the class should follow along, and the teacher should remind the students to pay attention to how the skit is being acted out. This will help students pay attention to the short description of emotion that the character feels as they speak. 

	Focus

(30 minutes)
	Ask the students to get into pairs. Refer to the student booklet for instructions. Students will have to look at the set of pictures from the book (provided in the student booklet), and brainstorm ideas of a possible situation or conversation that the characters are having. They should list their ideas in the brainstorming section. (5 minutes)

Once they are done brainstorming, time will be given for the pair to write a small script that relates to the provided picture. They must consider the format of a screenplay, setting up their draft in the same way as the examples provided. They must also provide a small description of the scene, and include the necessary cues that indicate action or emotion. (25 minutes)

	Closing

(5-10 minutes)
	Students will now be asked to volunteer in sharing their scripts with the class by acting them out with a partner. Each partner is responsible for one character. Should more students be enthusiastic about sharing their scripts and time is short, allow those students the opportunity to perform their scripts at a later time. 


	REFLECTION ON LESSON

	Evaluation


	This is the area where the teacher rates themselves on how well they explained the lesson and how well they think the lesson itself went. This is also the section where the teacher rates/evaluates how well he or she thinks the students were engaged/understood/followed directions.
How did the students produce their group work? Did they work well with others?

	Notes about lesson


	This is the section where the teacher should be writing notes throughout the lesson, observations of themselves, the students, and behaviors that arise. The teacher should be making note if something is working well with the students and if they understand what is going on, or the teacher should make note when something is not going well (what is the trigger, or is the teacher not explaining something well enough?). 


	Poetry is Fun!

Stephanie Cabral

	Unit: The Arrival
                                           Duration: 1 x 60 minutes
	Cycle: 3, Year 2

Topic: Poetry 

	Learning Objectives
	· Students will become familiar with different ways of creating poetry.

· Students will develop their poetry skills by creating 2 poems.

	COMPETENCIES

	· Cross-Curricular


	COMPETENCY 4 • TO USE CREATIVITY

COMPETENCY 5 • TO ADOPT EFFECTIVE WORK METHODS

COMPETENCY 8 • TO COOPERATE WITH OTHERS

COMPETENCY 9 • TO COMMUNICATE APPROPRIATELY



	· Subject Areas


	English Language Arts

COMPETENCY 2 • TO WRITE SELF-EXPRESSIVE, NARRATIVE AND INFORMATION-BASED TEXTS

COMPETENCY 3 • TO REPRESENT HER/HIS LITERACY IN DIFFERENT MEDIA

COMPETENCY 4 • TO USE LANGUAGE TO COMMUNICATE AND LEARN

	· Essential Knowledge’s


	LANGUAGE TO COMMUNICATE

TALK FOR LEARNING AND THINKING

COLLABORATIVE GROUP ACTIVITIES

	Materials


	· Imagination and creativity

· Example of poem 

· Student booklet



	OUTLINE

	TIME
	ACTIVITY

	Introduction

(5-10 minutes)
	
Class discussion on poetry: What is poetry? How is it created, are there guidelines or limitations? Where and when can you or do you write poetry? Is poetry fun?

Try and get a sense of what your students feel about poetry and what they know about it.

	Focus

(35 minutes)


	Activity 1: (15 minutes)

Give students 5 minutes to find a picture that interests them. 

Then give them another 10 minutes to write down all the words that come to mind when looking at the picture. The students can either re-order the words or leave them as is to make their poem. (There is space provided in the student booklet for the students to write their poem)

Activity 2: (20 minutes)

This time, students will find pictures individually. Ask them to explain why they chose that image. They have 20 minutes to think about and write down why they chose the picture, why they like it, how it relates to them, how the picture speaks to them. Once they have written 5-10 reason why they choose that image they can arrange the sentence to make a poem. (There is space provided in the student booklet for the students to write their poem)

	Closing 

(10-15minutes)
	To begin, share your own poem with the class as a way of encouraging them of sharing their own creations. 

Let any and all students share their poems if they are willing. The teacher and peers should encourage the students and give them compliments.


	REFLECTION ON LESSON

	Evaluation


	Have another discussion (in small groups or as a class) to evaluate what students think about poetry.  Did their views change, did they enjoy what they were doing, and was it fun, what did they learn in the process?

	Notes about lesson


	Always encourage students when they are writing. Help them further develop their ideas. Share your own writing and poetry to help students focus on their work. As much as possible, try to have students share their work and encourage each other.


	Words on My Fingertips 

Kayla Globerson

	Unit: The Arrival
                                           Duration: 2 hours
	Cycle: 3, Year 2

Topic: Short Story

	Learning Objectives
	· Understanding the different parts that make up a short story

· Have an opinion as to what each of the 10 pictures chosen as a class means to them

· Understand that this is 1 of many styles of writing they can choose from for their end of the unit project

	COMPETENCIES

	· Cross-Curricular


	· Competency 3: Exercise critical judgment

(Students will be asked to form an opinion about what the pictures in the book mean to them

· Competency 4: To use creativity

(Students have to imagine what the author might have been thinking while coming up with the illustrations for the book. 

· Competency 5: To adopt effective work methods

(Being able to work as a team to analyze how best to create the text and dialogue of the assigned pictures.

· Competency 8: To cooperate with others

(Behaving respectfully toward peers when working in groups; working as a team and not as individuals

· Competency 9: To communicate appropriately

(Speaking respectfully toward peers and teacher



	· Subject Areas


	· English Language Arts

	· Essential Knowledges


	*Competency 2: To write self-expressive, narrative and information-based texts
( Writing to a familiar audience (peers, family, trusted adults) in order to express meaning(s):

· Pictures, symbols and/or signs integrated with print. See also Competency 3 on integrating visuals into writing, and the Cross-Curricular Competency, Creativity

( Using the linguistic structures and features of texts in own writing:

· Syntactic structures that carry meaning: the structure of a question, a request, an apology. Experimentation, at a beginner’s level, with different syntactic

· structures that are appropriate to purpose, audience and context, e.g. style of mystery story, dialogue to add humour or intrigue, melodrama, suspense, etc.

· Some control of the following linguistic features: tenses, verb/subject agreement, voice, i.e. first, second, third person

( Discussions with peers and teacher in order to:

· Share ideas for topics, purposes, text types. See also Competency 4 for importance of talk in learning 

· Plan, share, clarify and extend thinking. See also Competency 4 on language for learning and peer collaboration 

· Seek feedback in role of writer, e.g. does this make sense? What have I left out? 

· Respond like a reader (i.e. not as an editor) to writing of peers by focusing on the meaning of the text for her/him, e.g. I like the way you described the boy; I am not sure what you mean in this part

*Competency 4: To use language to communicate and learn

( The student uses language to communicate information, experiences and point of view by:

· Sharing of information with peers and teacher 
· Talking about responses and point of view with peers and teacher. See also Competency 1, uses a Response Process

· Asking and answering questions from peers and teacher. See also Competency 1, Response Process and Reading and Competency 3, Response Process and Media 

(Participating in collaborative improvisation and role-playing activities to communicate experiences and responses:

· Spontaneous creation of a scene 
· Creation of a scene, given a framework 
· Enactment of stories heard or read. See also Competency 1, Response Process and Reading

(Participating in collaborative storytelling activities to communicate experiences and responses:

· Retelling of familiar stories. See also Competency 1 
· Playing with language, e.g. registers, dialects, mood, etc. 
· Creation of plots, characters and situations 
· Invention of dialogues 
· Linking of several stories to create a longer story

( Responding to the ideas and points of view of others with sensitivity and interest 

(Talking through new ideas and information

( Participating in collaborative reading, writing, viewing, visually representing, listening and talking activities:

· Sharing of ideas and points of view

· Brainstorming 
· Creating of a visual text or a big book. See also Competency 1, 2, 3

	· Broad Areas of Learning
	· Personal and Career Planning

(After reading this story the students will have an understanding of the hard work one must put into society if they want to make a living and be valuable, contributing members of society. 

(Students will be reminded that they can start, if they have not already, thinking about their futures

(Through writing, students are exploring this skill as a possible career for their future (or they are just figuring out what things they are interested in)

	Materials


	· The Arrival by Shaun Tan (2006)

· Paper

· Pencil

· Student Booklet

	OUTLINE

	TIME
	ACTIVITY

	Introduction

(30 minutes)
	Teacher will explain that a short story is a very small book, with text on each page related to a picture, but it is only a few pages, maybe 10 at the most. There is not too much text on each page, but it is filled with rich dialogue, sensory elements, and follows the plot line. 

Students will be introduced to the 6 elements of a story (setting, plot, conflict, characters, point of view, theme). The class will have a discussion to define each of these elements using the knowledge they have gathered by looking at the pictures in the book (the elements will also be in the student booklet as a reminder for the students).

	Focus #1

(50 minutes)


	The teacher will have a lesson on the format and purpose of dialogue. This is similar to screenplay, but in a screenplay there stage direction, whereas in a book the conversation may have a cue that someone is about to talk or not. The teacher will ask for four volunteers (two groups two) to come to the front of the class, be given a topic to discuss, and freely have a conversation. This will allow the visual and auditory learners to understand how dialogue sounds and looks in real life. The teacher will also show an excerpt from a book that the class has already read, one with a page of a mixture of dialogue, sentences, and paragraphs (At this grade level, we are assuming students know how to form a sentence and write a thorough paragraph). As a class, the teacher will help the students write a text for one of the pages either that the teacher chose, or that the students chose), so the students can know that the teacher wants them to be creative, but to somewhat follow the format/grammatical way dialogue is written. The teacher should emphasize that each picture page does not have only dialogue; there needs to be some description (as if a narrator was writing – will have gone over in Focus #1 on the perspectives of a story). 

	Focus #2

(50 minutes)


	The class will choose 5 pictures to use (should flow chronologically with the 5 the teacher has chosen. See student booklet). The class will split up into 5 groups (6 students in each group), each group having 2 picture pages from the book where they will create 1 page of text for each picture, including dialogue (These 10 pictures again are 5 the teacher chose, and 5 the students chose).

With the teacher’s assistance to help the story flow, the students will put together a class book (although obviously condensed since they are only using 10 out of all the pictures from the book). Once put together, it is okay that from one page to the next, the dialogue does not flow exactly. The students will understand the general idea of how a short story is written.

	Conclusion (5-10 minutes)
	As a class, the entire book will be read. The teacher can also suggest having a nearby class visit to hear the story. 

	Complex Task
	Since this LS is at the end of the unit, each individual student (on a separate day) will choose one of the 6 genres that were discussed during this Unit, based on their own interests (See complex task LS). 


	REFLECTION ON LESSON

	Evaluation


	This is the area where the teacher rates themselves on how well they explained the lesson and how well they think the lesson itself went. This is also the section where the teacher rates/evaluates how well he or she thinks the students were engaged/understood/followed directions.
How did the students produce their group work? Did they work well with others?

	Notes about lesson


	This is the section where the teacher should be writing notes throughout the lesson, observations of themselves, the students, and behaviors that arise. The teacher should be making note if something is working well with the students and if they understand what is going on, or the teacher should make note when something is not going well (what is the trigger, or is the teacher not explaining something well enough?). 


	Writing for Shaun Tan

	
                                           Duration: 2-3 x 60 minutes
	Cycle: 3, Year 2

Topic: Complex task

	Learning Objectives
	· To reproduce each chapter from The Arrival using different genres per chapter that has been taught.

· Send the final product to Shaun Tan.



	COMPETENCIES

	· Cross-Curricular


	See the core lesson plans

	· Subject Areas


	See the core lesson plans

	· Essential Knowledge’s


	See the core lesson plans

	Materials


	· Student booklet

· The Arrival (2006)
· Examples from each genre

	OUTLINE

	TIME
	ACTIVITY

	Introduction

(10 minutes)
	Explain to the students that they will be completing the final complex task.

They have to find groups according the style they want to do their project (short story poetry, screen play, news article or personal history)

Each group will also have to include a dictionary of 10-15 words that are relevant to their respective chapters. 

There must be 6 groups of 5 or so students. On a first come-first serve basis, the students will be given a chapter to work on.

	Focus

(35 minutes)


	The students will start by reading through their respective chapters and noting the important aspects.

Together, the students will brainstorm 10-15 words that relate to the chapter they are focusing on, to create their dictionary. 



	Closing 

(10-15minutes)
	Have the students put all their work into a folder so that they can go back to their brainstorming sheets and rough drafts during the subsequent lesson.


	Writing to Shaun Tan continued!

	
                                           Duration: 2-3 x 60 minutes
	Cycle: 3 year 2

Topic: Complex task

	Learning Objectives
	· To reproduce each chapter from The Arrival using different genres per chapter that has been taught.

· Send the final product to Shaun Tan.



	COMPETENCIES

	· Cross-Curricular


	See the core lesson plans

	· Subject Areas


	See the core lesson plans

	· Essential Knowledge’s


	See the core lesson plans

	Materials


	· Student booklet

· Access to The Arrival
· Examples from each genre

· A computer and printer

	OUTLINE

	TIME
	ACTIVITY

	Introduction

(5 minutes)
	Let the students get back into their groups.

	Focus

(35 minutes)


	Once the students are settled, they will complete their rough draft and dictionary.

One person from each group or taking turns, will type up their chapter on the computer. 

The other students will make a good copy of the dictionary.

The students will print two copies of the work, one for you the teacher and the other one to be sent to Shaun Tan.

	Closing 

(20 minutes)
	The students will present their chapters in order so that everyone can see the flow of the story.

*Please note that if the students are not finished with their writing, this lesson could be extended into another lesson.




	REFLECTION ON LESSON

	Evaluation


	The groups will be evaluated based on the rubric 

	Notes about lesson


	Make sure to get Shaun Tan’s information so that you can send the students’ work to him.

Let the students be creative, guide them as much as you can so that they can incorporate the important aspects of the book (immigration and family, new worlds and new surroundings).
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RUBRIC FOR THE English language arts 

learning evaluation situation

ELEMENTARY cycle THREE, year two

	Assessment

	Sections
	Outstanding (4)
	Very Good (3)
	Acceptable (2)
	Needs more effort (1)

	Use of proper grammatical language with respect to the selected activity
	
	
	
	

	Student showed high levels of creativity in their overall performance during the creation and completion of the project
	
	
	
	

	Student was an active and engaged participant during the class/group discussions
	
	
	
	

	Facilitated learning within the respective group. Was able to share thoughts efficiently and effectively.
	
	
	
	

	Use of appropriate language and vocabulary with regards to the subject matter.
	
	
	
	

	Final production led to a reasonable and accurate conclusion.
	
	
	
	

	Student booklet is neat and organized with every step of the process clearly delineated.
	
	
	
	


